
Priorities 2014-15
Following the CPD Leaders conference at Tanglin Trust School in 
Singapore,  the CPD Executive met to discuss priorities for the 
year. 

It has become clear over the years that as more and more CPD 
providers arrive at our schools, some method of sharing their 
successfulness amongst our members is needed.  This is not as 
easy as it may at first appear, of course what works well in one 
school may not work as well in a different setting. The Executive 
plan to explore different alternatives to make this sharing 
effective and fair to all.  We will also explore ways of identifying 
and porting leaders of excellence in our own schools who may be 
available to work across the regions. 

Following the success of the JAWS programme (33 planned this 
year) we are also looking at methods to help delegates join in a 
virtual sense when flights and accommodation are proving to be 
a barrier. This may involve live or recorded broadcast of some 
events. 

Finally the CPD Executive will be approaching the FOBISIA 
Executive to investigate whether a FOBISIA owned IT platform for 
CPD collaboration (amongst other things) is feasible so as to 
move towards self sufficiency in terms of software can be 
achieved. 

Ciaran Harrington, Chairman 

Peter Derby-Crook addresses the CPD Leaders Conference 2014 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Behind Closed Doors 
The secrets of Regional CPD Meetings revealed! 

Exotic locations, elite establishments, important people – this could be the start of an article about A-list 
Hollywood stars (and perhaps in our own minds we could be!) but it’s actually the starting point for a peek into 
the world of CPD Leaders, and an explanation of what really goes on behind those closed door meetings.

The fact that the regional meetings are ‘by invitation only’ affairs is born of necessity, as it would be 
impossible as well as impractical to involve every member of staff from every FOBISIA school in an annual 
discussion about professional development at the same time. As such, each school has a CPD Leader who 
represents the interests of their own staff – and believe me when I say that the leaders do their jobs very well! 
Sub-dividing FOBISIA into three distinct regions – creatively known as A, B & C – facilitates and stream-lines 
decision-making during the Regional CPD meetings since the numbers actually sitting at the table are 
manageable (usually between 15-20 people) and we all have a vested interest in promoting unity and 
cooperation amongst our regional school members. 

That’s not to say that we are all smiley ‘yes’ 
people, however – in fact, far from it! A fly on 
the wall at the recent Region B CPD Leader’s 
meeting in Jerudong International School, 
Brunei, might well have been taken aback by 
the heated discussions that broke out at 
various point throughout the day, each 
prompted by a deep-seated and passionate 
belief that moving in this direction or taking that 
action would improve CDP provision for the 
benefit of all (and with the side benefit of 
definitely improving things for one’s own staff). 
Make no mistake that the people who choose 
to take on this role do so because they enjoy a 
challenge, have a vision for the future, and 
enjoy the confidence and trust of their fellow 
colleagues; in general, we are also pretty loud, 
quite like the sounds of our own voices and 
really enjoy a good argument…although we’d 
prefer to call it ‘debating’!

So, having said all that, what do we actually do at these once-a-year get togethers? In essence, we make 
decisions that contribute towards the creation of a CPD Calendar for the next academic year, discuss agenda 
items that have arisen from the CPD Executive Meeting, share effective CPD experiences that we have 
undertaken in our own schools, agree to host JAWs (Job-Alike-Workshop) events, make a commitment to 
support regional JAWs events where possible and finally elect one of our members to represent the regional 
group on the Executive Council. It’s a busy and full agenda that always falls on a Saturday and runs from 
9am – 4pm, often including a tour of the host school and always including plentiful amounts of food and 
copious amounts of coffee. We’re teachers, after all – it’s part of the job description, isn’t it?

The Regional CPD Leaders meeting is also an opportunity to renew old acquaintances, forge links and 
‘network’, share experiences, pick brains and enjoy the privilege of visiting schools that really are elite 
establishments in exotic locations. We might only be important people in our own heads and only for that one 
day, but as far as supporting CPD is concerned, your CPD Leaders really are on the ‘A’ list and deserve a pat 
on the back for their often unheralded efforts.

Sue Houghton, CPD Leader and Deputy Principal
St. Christopher’s International Primary School, Penang.
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This book is the first of its kind. It is a book that raises the profile of teaching assistants in 

the constantly changing world of international 
education. It is a book that has gathered together 
ideas and evidence from the world of the modern 
day international school. It raises questions about 
the role the teaching assistant has and the 
expectations we as educators and as schools have 
on them. 

Each chapter of the book focuses on a different 
issue relating to schools and most importantly the 
teaching assistant within them.The overriding aim 
and picture created by the chapters of this book is 
for the empowerment of teaching assistants, 
however, the stance for each section change 
according to the chapter. Moreover, what does 
c o m e a c r o s s i n e a c h c h a p t e r i s t h e 
acknowledgement of the  incredible and difficult 
job teaching assistants do. 

From the benefits of having teaching assistants to 
how they can be utilised with special educational needs, each chapter covers interesting 
topics and gives advice, ideas and creates points for discussion. Many points raised in the 
chapters would make great starting points for teaching assistant’s training and even staff 
and school leader meetings.

Although it is not a pretty book and has a lot of information, it is easy to read. It has 
resources that are immediately useful as well as information that raises questions. 
Additionally, the references within the book are current and also make compelling reading 
themselves. 

This book makes for a thought - provoking read for teaching assistants, teachers and 
school leaders. Everyone has something to gain by reading this book, especially if you are 
interested in the development of teaching assistants for the future in schools. 

Joanna Charman, CPD Leader and Deputy Principal  
Garden International School, Kuala Lumpur 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Teaching Assistants in International Schools 
Much more than cutting, sticking and washing paint pots 

Edited by Dr Estelle Tarry and Dr Anna Cox 



Assessment 
for Learning 
JAWS 
B a n g k o k P r e p 
School, Thailand. 

Bangkok Prep welcomed teachers from 12 different schools and five different countries at the beginning of 
October for an assessment-themed job-alike workshop. Focusing on Assessment for Learning (but at times 
digressing into the world of summative assessment) delegates shared how they, their students and their 
schools were using evidence of learning to better support student progress.

The workshop began with an exploration of how teachers could share learning intentions with their students in 
ways that encourage children to think, talk and really engage with the learning. The next session, through the 
context of art and design, looked at how learning intentions and success criteria could be mapped out for an 
entire unit of work in such a way as to facilitate effective differentiation at every stage of the learning journey. 
There then followed a look at different marking and feedback strategies while lunch was preceded by a 
passionate debate about the role of student targets.

Discussion during the afternoon focused on whole-schools issues, from how one school has adopted AfL as a 
core principle to how we might best support colleagues who are still sceptical of the value of formative 
practice. During the final session of the day, participants shared their views of the British Government’s 
decision to scrap National Curriculum attainment levels. In particular, delegates discussed what this change 
means for schools who remain determined to hold themselves accountable for the progress achieved by their 
students. There is perhaps scope for further collaboration within FOBISIA in the coming years as the typical 
response evolves from one of caution to action.

Day two of the JAWs began with a focus on self- and peer-assessment. Those with iPads received some 
valuable ideas for how the devices could be used to facilitate reflection in the classroom while those without 
got an idea of something to add to their Christmas wish lists. The concept of self-assessment was explored 
further in the day when primary teachers met to discuss how children could be supported in reflecting on their 
achievements in writing. The final issue discussed concerned student motivation and how we can ensure that 
our pupils not only believe that they can improve, but actively invest effort in doing so.

Punctuated throughout the workshop were mini-presentations, referred to interchangeably as slapdowns and 
smackdowns. Everyone survived, fortunately, and I would like to thank all those who attended for their 
contributions. There is a resource folder somewhere in the Googlesphere acting as testament to our hard 
work.
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It’s not easy finding professional development opportunities in this part of the world. I remember speaking with 
a colleague last year. For months we’d gone back and forth discussing course after course. Sometimes too 
expensive and at others requiring too many days away from school, we continually failed to find an 
opportunity that was both professionally relevant and logistically viable.

And then I heard that a neighbouring FOBISIA school was hosting a job-alike workshop. Two days of valuable 
professional development, a chance to visit a high-performing school, only one day out of the classroom, just 
down the road and for a cost that meant it was barely worth bothering my friend in the finance office. At last, I 
thought, we were on to a winner. But alas, my colleague had simply no interest in attending the course. “I want 
to learn from an expert,” she insisted.

My school is bringing out one of the big names in teacher training this year. He typically begins his workshops 
by stating how many INSETs he’s led previously. I think he’s approaching 1,500. I’ve heard him lecture on 
expertise and he’s someone whom my colleague would certainly recognise as an expert. But this idea is one 
that’s worth exploring a little more closely. Our presenter is someone who’s used to working with teachers. As 
far as I’m aware, he hasn’t stood in front of a class for years. So when we talk about professional 
development and expertise, what exactly do we mean, and what exactly do we want?

I know what our presenter is going to do when he visits our school later this year. He’s spent a great deal of 
time in outstanding schools in the UK, including those that were categorised as inadequate just a few years 
earlier, and has written a book detailing his observations. When he visits, he’s going to talk about the 
principles of high-performance and then he’s going to illustrate those arguments using real examples of 
classroom practice. Not his own, of course, but the practice of a few exceptional teachers he’s had the 
privilege of observing. He’s going to do all of this with the stage presence of a politician, the passion of a 
sports coach and the humour of a stand-up. My colleague will get to learn about expert teachers from an 
expert presenter.

But what if she’d attending the job-alike? Sure, she may have witnessed some problems with PowerPoint, a 
few nervous speakers and some bad jokes, but I know from experience that she would also have been 
involved with theoretical discussions and been exposed to examples of classroom practice to match what I’ve 
arranged for our staff later this year. Or maybe better. If we take the definition of expertise as knowing more 
and more about less and less, then my guest presenter, tasked as he is with engaging teachers who work with 
students at every age and in every subject area, could never be expected to share expert practice like the 
participants of a job-alike workshop.

So when it comes down to it, the issue seems to be one of presentational expertise versus pedagogical 
expertise. Simply put, would you rather hear from a professional presenter or a cadre of outstanding 
practitioners? The answer may seem obvious but one of the things I’ve learnt from my students over the years 
is that we live in a world where appearance is often more important than substance.

FOBISIA are scheduled to host more than 30 job-alike workshops this year. It’s getting a whole lot easier to 
find professional development opportunities in this part of the world. The challenge is convincing my 
colleagues of their value.

Stuart Burrows
Bangkok Prep School, Thailand
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CPD Leaders Conference 2014 

Tanglin Trust School, Singapore 

The fifth CPD Leaders Conference was held in early September. For the first time CPD Leaders 
contributed all of the content to reinforce to all of our delegates the power of the JAWS event; 
internal Federation expertise being used to develop member schools. My thanks goes out to all 
presenters, facilitators and of course Lisa and Peter at Tanglin Trust School for their ongoing 
support and hospitality. But what did we learn from our time together?

After a great response from delegates, Lisa 
Cannell, CPD Leader at Tanglin Trust School 
had so many offers of presentations and 
workshops that she offered us all an interactive 
“shopping list” to place in order those which we 
most wanted to attend. The result was a tailor 
made CPD Leaders conference that provided 
t ra in ing , exper ience and ne twork ing 
opportunities that directly responded to what 
each of us wanted to gain from the conference; 
personalised provision at its very best.

As a model of how the most successful JAWS 
events can run, CPD Leaders from around the Federation were then able to contribute to the 
feedback session, not just for the conference itself but as to how we can all ensure that our JAWS 
events are stimulating, engaging and provocative in their content.  The consensus was that variety 
is indeed the spice of life. The range of different styles of workshop, from simple presentations, 
physically interactive sessions and online collaboration all made for days that held the delegates 
interest where they had experienced the full range of styles.

When  contributing to your JAWS consider what you would like to offer. Or if your are organising a 
JAWS perhaps ask for a greater range of styles. Think outside the box and don’t all prepare a 
slideshow presentation with a speech. Instead you could;

• Collaborate on a piece of work or plan that creates new information or content for the group to 
take away.

• Bring samples of learning to review with your group and build confidence in talking about 
attainment and progress.

• Carry out a short lesson with the group as your students to demonstrate your ideas.
• Present a debate then create a professional learning community that continues to collaborate 

after the event.

There are many, many more ideas to keep your JAWS fresh - just ask your CPD Leader to help.

Ciaran Harrington
Chairman, CPD Executive Committee
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”Children don’t always remember what they learn, but 
they always remember how you made them feel”.

 
When Sir John Jones said this quote during a seminar on his 
recent visit to Jerudong International School it struck a cord. It 
made me sit back and re-evaluate a few decisions that I’d made 
recently. If like me, this quote makes you think about your own 
teaching and learning, then I can recommend that you go on to 
read Sir Jones Jones Book: “The Magic Weaving Business”. 
 
This book brings you back down to earth and reminds why you {most of you} got into teaching and 
will give you hope and inspiration through the message:
 
 “The good news is, the teacher makes the difference. And the bad news is, the teacher makes the 
difference.”
 
The book examines the impact and the qualities of the teachers that we remember as making a 
positive difference to our lives. Sir John describes these teachers as the “magic weavers” and at 
times makes you as the reader laugh out loud and, at others, wipe away a tear.
 
Sir John categorises teachers into three groups: those that see it as a job, ‘they turn up, put in the 
time, earn their money and return home’. The second group see teaching as a career: ‘they are 
ambitious, keen to do well, impress and progress’. The third group describe it as a calling: ‘they 
want to make a difference, love the job and are passionate about it, in other words they are 
emotionally attached to it’. These are the “Magic Weavers” according to Sir John.
 
The book looks at discovering what characteristics make the magic weavers special, what we can 
learn from them and how we can replicate their skills in order to weave our own magic. Sir John 
uses anecdotes and personal experience to talk us through these strategies and delivers 
impressive reminders of how we can “make a difference” and reproduce these ideas in our own 
classrooms.
 
Magic weavers are those who believe in all children and will try unfailingly to help them overcome 
the barriers and challenges that face them.
 
Each time I pick up the book I am drawn to something new. It relights the passion that making a 
difference is ultimately down to what you are prepared to invest in the students you teach.  If you 
are embarking on your first middle leaders job or an experienced senior leader, this book will still 
have something to engage you and improve your practice.

Clare Piper, Geography Department & Deputy Housemistress
Jerudong International School, Brunei
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Finding the heart of learning and 
teaching 

Sir John Jones 
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Giftedness: The Nature versus 
Nurture debate 
Are both nature and nurture contributing factors in giftedness in our children?

Having recently attended a G&T course at my school, I started thinking about the different factors involved in 
children with gifts and talents, primarily focusing on the topic of nurture v’s nature. This topic has been widely 
explored for many years and most conclusions are that they both influence a child’s ability and potential 
intelligence.

Most research has been completed in the last ten years and there are many terminologies on what giftedness 
is. Many find it hard to define but most researchers agree that to be gifted, children are performing at a level 
that is well above age appropriate and what many of their peers can do at the time. 

When looking at the factor of nature there are arguments that genetics and DNA play a major role of 
giftedness in children. Many researchers believe that gifted children have more neurological connections in 
their brain. However, these connections have to be stimulated to grow and survive otherwise they fade away, 
quite simply use it or lose it! Research completed by Robert Plomin, a behavioural geneticist from London, 
looks into intelligence between twins and he states that there is not just one gene involved in creating gifted 
children but many genes all working together as well as the environment that children are put in. He also 
believes that gifted children are not just born with a high aptitude but also an appetite for stretching their 
abilities and so gifted children actively strive to modify their environments to make them successful. Ellen 
Winner, who is a psychologist, backs this up by stating that she believes gifted children are born with an 
extreme passion to be good at what they do.

However, there is further research that believes children who are neglected, receive no stimulation and have 
poor nutrition may not develop their full potential.
So children who are born with a high IQ but have not been challenged and received stimulation may seem to 
be as intelligent or even less than someone who has a lower IQ but has been stretched, challenged and 
motivated.

Carol Bainbridge (gifted children expert) discusses the ‘rubber band’ analogy in her article; ‘creating gifted 
children-Nature or Nurture’. She explained that intelligence can be thought of as a rubber band. Rubber 
bands come in many sizes. A large rubber band could be thought of as someone born with high intelligence 
where as the smaller rubber band is a child with lower intelligence. This is the nature part. The nurture part is 
how far these rubber bands are stretched. If a child is motivated and challenged the band will stretch further 
so if a smaller rubber band is highly motivated but a large rubber band is not stretched at all then the smaller 
band can appear to be the same size or even bigger. 

The documentary “My Brilliant Brain - Born Genius” 
explores the issues of this Nature vs. Nurture 
debate. It features Marc Yu, who has been playing 
the piano since the age of two. In the film you see 
that although Marc clearly has been born with a 
musical gift, there was a huge nurturing factor 
involved from his mother, which started even before 
he was born by playing classical music repeatedly 
to him.

The main conclusion I have drawn from the 
research I have studied is that the environment is a 
fundamental factor in children reaching their full 
potential - whether they are gifted or not. Children 
need to be motivated, stimulated and challenged 
and we as teachers need to be the ones to stretch 
those rubber bands.

Anna Goodwin, Phase Leader and CPD Team member
Kellett School, Hong Kong 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Mind the Stress 
Research studies in psychology propose that our brain is not fully developed until the age of 25 which 
supports the idea that most children and adolescents have not completely acquired the faculties to process 
thoughts, manage feelings, and rationalize behavior.  In the ten years that I have been a counselling 
psychologist, it has become very clear to me that one of the significant aspects of my advocacy in supporting 
children as a catalyst to change is to empower their young minds and to teach them how to tap into their 
inner resources.  It is my objective to strengthen their capacity to practice self-reliance in managing their 
situations despite the degree of their challenges.  On a larger scale, I have witnessed their inherent resiliency, 
and I believe that regardless of the values and belief systems that they have adopted about themselves and 
the world in which they live in they have the innate intelligence to overcome obstacles, make wise decisions, 
and develop a defined self-identity to support them through the most tumultuous phase of their lives – 
adolescence.  

How do we raise and foster emotionally intelligent children?  As a school counsellor I teach students about 
mindfulness and how they can be fully present in attending to their personal experiences, less emotionally 
invested, while reflecting and bringing awareness to what is occurring within.  It is ironic that in order to 
become emotionally resilient we must first learn how to detach ourselves from the emotional triggers that 
interfere with our logic, a skill that mindfulness practice enhances.  When we attach a feeling to a particular 
experience we can become disillusioned about the reality of what we are actually experiencing.  Mindfulness 
allows us to accept the circumstance as we non-judgmentally acknowledge our thoughts, feelings, and 
sensations occurring in the present moment.  

Stress is a mental, emotional, and physical reaction to unforeseen and difficult circumstances, and it can be 
very strenuous to navigate oneself if one is not equipped with stress management techniques.  Mindfulness 
Based Stress Reduction (MBSR) is a coping strategy developed by John Kabat Zinn, PhD, from University of 
Massachusetts Medical Center.  It is a methodical variation of breathing, stretching, and movement exercises 
that when utilized properly and consistently can assist the mind in cultivating insights, clarity, and peace.  
MBSR teaches about the positive influence of shifting one’s attention from the stress to the breath and 
ultimately to reduced anxiety. When we bring our awareness to the inflow and the outflow of the breath as it 
travels in and out of our bodies the mind relaxes.  The goal is not to eliminate the unwanted thoughts and 
feelings but to alleviate the stress that has been triggered even if the problems do not go away immediately.  
In training the mind to shift from the external to the internal, we create a fortress of safety and self-
empowerment.   

We live in a culture that is focused on external validation, and it is to our disadvantage that the media has 
normalized the notion of quantifying and qualifying our self-worth based on other people’s popularized 
opinions about how we as individuals should define ourselves based on our appearance, achievements, 
social status, and wealth.  For many children and adolescents, self-aware or not, external validation is 
critically influential which becomes a concern if they are unable to recognize their own value and potential, 
and seeking approval and acceptance from others becomes the benchmark of their self-esteem and self-
confidence.  Mindfulness practice promotes self-awareness, and it activates the parts of the brain structure 
that support thought analysis, emotions, motivation, and behavior regulation, all of which are essential 
elements that children and adolescents require to thrive overall.   

At British School Manila we recently spent an entire week promoting health and well-being with the goal of 
mindfully addressing the branches of success and wellness that are vital – healthy eating, exercise, 
reflection, and relaxation.  A committee of passionate teachers, students, and support staff worked together to 
facilitate activities that endorsed positivity, collaboration, teamwork, and self-compassion.  

Roderick Penalosa
British School Manilla, The Philippines.
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Senior Drama JAWS 
British School Manila. 

Learning should be fun no matter what the age or the stage. This was certainly the premise 
that we were all working with at the 2014 Drama JAWS.

The turnout was high, and so were the expectations, as the largest ever cohort of FOBISIA 
Drama teachers braved the wonderfully wet weather and descended on the British School 
Manila Campus. Over the course of the three days, participants took part in an immense 
range of activities including workshops, discussion groups, festival planning, resource 
sharing and the all-important networking. From introducing texts using immersive 
environments to circus skills there was a great breadth and variety of activities; even those 
of us who didn’t manage to successfully learn how to juggle took something away from the 
event.

A large aim of the JAWS was to begin planning the FOBISIA Drama Festival to be held at 
British School Manila in February 2015. The fantastic ideas and collaboration mixed with 
the largest number of participant schools promise that this is shaping up to be a festival to 
remember.  

Big thanks to all of the teachers who gave up their time to attend and put so much effort into 
workshops. It was a fantastic few days and we are now waiting with eager anticipation for 
the upcoming festival.
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Calendar 2014-15 

For full details visit http://www.fobisia.org/page.cfm?p=540

Events prior to this publication have not been included in the above list.

Contact 

Event School  Date

Science for Technicians and Teachers Regents International School Nov 15

Senior Maths British School Manila Nov 15

Learning Support BIS Vietnam Nov 21

Primary Maths St Christopher’s Penang Nov 21

Middle Leaders Dulwich College Seoul Nov 21

Senior MFL Alice Smith School Dec 5

Primary PE Jerudong International School Jan 16

University Applications Jerudong International School Jan 16

History (KS3-5) Jerudong International School Jan 16

Senior English Garden International School, KL Jan 23

Gifted and Talented Kellett School Jan 23

Learning Support Regents International School Feb 01

Curriculum Review Alice Smith School Feb 06

Senior Pastoral Leadership Jerudong International School Feb 27

Primary ICT (Conference) Tanglin Trust School Feb 27

Junior Science Dulwich College Suzhou Mar 05

Geography Tanglin Trust School Mar 06

Lifelong Learning British School Manila Mar 06

EYFS Parent Partnerships BIS Jakarta Mar 13

Student data Bromsgrove International School Mar 13

MFL Regents International School Mar 27

Business and Economics Kolej Tuanku Ja’afar Apr 24

Technology Integration Harrow Bangkok May 01

Primary English St Christopher’s Penang May 08

Admissions Managers BIS Vietnam May 08

EAL Alice Smith School May 08

Design and Technology Bangkok Patana School Jun 06
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Region A Jackie Houghton 
Bangkok Patana School, Bangkok

jaho@patana.ac.th

David Lousley 
Shrewsbury International School, Bangkok

david.l@shrewsbury.ac.th

Region B Lisa Cannell 
Tanglin Trust School, Singapore

lisa.cannell@tts.edu.sg

Simi Shah 
BIS Jakarta

simi_shah@bis.or.id

Region C Ciaran Harrington 
Kellett School, Hong Kong

charrington@kellettschool.com

Nicole Billante 
TES School, Taipei

nicole.billante@tes.tp.edu.tw

FOBISIA Daphne Wong 
FOBISIA CPD Coordinator

daphne.wong@fobisia.org

Tania Donoghue 
FOBISIA Executive Officer

tania.donoghue@fobisia.org
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